One question that all animal law educators should consider when preparing for the topic is whether to show graphic video during their lectures. The term 'graphic video' here refers to video (moving images often accompanied by sound) that the average person would find confronting, distressing or difficult to watch. Graphic video contains content that most people would avoid watching if they knew what they were about to see. This means that much of the video that could be relevant to animal law would be classified as graphic, as most people want to avoid seeing how their meat, dairy, eggs, leather, cosmetics and animal entertainment are produced. Graphic video therefore spans the full spectrum of animal treatment in society, from scenes of gratuitous cruelty to lawful husbandry practices.
In deciding whether to show graphic video, the animal law educator will want to know what educational benefits, if any, there are in doing so. There is a plethora of research that supports the use of non-graphic video as a teaching aid. 6 Whether these benefits are transferrable to videos that contain graphic content is largely unknown. This article takes a modest step towards addressing this gap.
This article argues that the educational benefits of non-graphic video do apply to graphic video, so animal law educators should be encouraged to use graphic video as a teaching aid. It does so by outlining the educational benefits of non-graphic video in Part III. This Part then relies on inductive reasoning to make the case that these benefits still apply where the content is graphic in nature. From the outset, it is acknowledged that there is one important distinction between non-graphic and graphic video; graphic videos can cause some students to experience a negative affective state. For the purposes of this article, this adverse reaction causes the viewer to become so upset or distressed that it undermines the educational benefits of using video and thus must be avoided. 7 The potential for such an effect may be why some animal law educators choose not to use video as a teaching aid. However, risks to student wellbeing exist in other academic disciplines and are effectively managed. Just as educators in the faculty of science take precautions to protect students when engaging in a practical exercise, so too can the animal law educator. In both instances, on balance, the potential benefits to student learning are seen to outweigh the risks. To assist the animal law educator in reducing the likelihood of a student experiencing a negative affective state, Part IV offers five principles which can be used to evaluate and identify appropriate graphic videos. Part V demonstrates the utility of these principles by applying them to a video showing the surgical castration and taildocking of a three-day-old piglet.
Although this article is aimed at the animal law educator, the principles are relevant to other law subjects that raise analogous issues regarding the use of graphic video. For instance, educators teaching human rights or the law of armed conflict (war law) may find the discussion particularly instructive if they use (or are considering using) video as a teaching aid.
II THE NATURE OF GRAPHIC VIDEO IN ANIMAL LAW
The central argument of this article is based on two major premises. The first is that graphic video is functionally the same as non-graphic video. That is, there is no meaningful difference in how information is communicated through the medium of video. Whether the content is graphic or not does not affect the qualities of the medium that make it effective in non-graphic contexts. For example, the visual component of video that makes learning more accessible and improves later recall is the same for graphic and non-graphic videos alike. 8 The second premise is that video conveys something extra that cannot be replicated in verbal-based media (spoken or written). With video, students see with their own eyes and evaluate what they have seen, rather than accept being told what is noteworthy. This quality is particularly useful in animal law where the subjects of study (the animals) are not able to articulate their pain, fear or pleasure. This is relevant to the study of animal law if one considers the subject to be a part of 'the next great social justice movement'. 9 Although defining social justice can be as difficult as defining 'beauty', 10 if being a topic of social justice means its educators are working to 'improve the lives of their subject of study outside the classroom' then animal law is no different to 'women's rights, racial inequality, disability rights, or environmentalism'.
11 Animal law (and environmental law) is, however, different from other areas of social justice study where the subjects of study, although marginalised and oppressed, are able to articulate and share their experiences -even if not formally within the legal or political system. 12 Video can help bridge this gap by conveying the experiences of animals. Students can then decide for themselves whether or not current regulation adequately protects the interests of animals.
Before moving on to discuss the potential educational benefits of video, it is necessary to provide an important caveat. Differences in approaches to teaching, student cohorts and individual academics means that what works in one setting may not be effective in another, and may even be counter-productive. 13 The decision to show graphic video in animal law lectures rests with each individual educator on a class-by-class basis. This decision must be based on a weighting of ethical, pedagogical and practical considerations, as well as an evaluation of each student cohort. This article aims to inform these considerations, rather than supplant them.
III THE EDUCATIONAL BENEFITS OF VIDEO
This section discusses the major educational benefits of using nongraphic video in learning environments.
14 In each instance, it is argued that these benefits extend to graphic video in animal law. This is not a full review of all of the benefits that video offers to student learning. Rather, key educational benefits have been selected based on their relevance to animal law educators. In total, six benefits are discussed. It is reasoned that student engagement, comprehension and knowledge acquisition, critical thinking skills, information retention and recall, and student interest can all be improved with the use of graphic video. This section concludes by examining the effect that graphic video can have on shaping the values and opinions of students, which is a normative role of educators.
A Student Engagement
Student engagement is the amount of time, effort and resources a student commits to their learning. 15 Student engagement is 'a crucial cornerstone of quality teaching and learning' and so is 'increasingly becom[ing] a matter of concern' in higher education. 16 Heath and Humphreys, above n 7, 95; Kahn, above n 15, 1005; see Trowler and Trowler, above n 13, 9; see Katherine Wimpenny and Maggi Savin-Baden, 'Alienation, Agency and Authenticity: A Synthesis of the Literature on Student students with higher levels of engagement perform better than others, and are more likely to complete their studies. 17 In fact, student engagement is a better indicator of success than 'students' prior educational preparation or social capital '. 18 How to engage students is a 'complex and multifaceted phenomena', 19 which extends to the actions of the educational institution, the market, and the state. 20 Within educational institutions, an educator's decisions regarding course content and delivery play a significant role in effecting student engagement. 21 Video can help deliver course content in a way that increases students' engagement.
There are four broad forms of student engagement: cognitive, affective, conative and relational. 22 Cognitive engagement is the students' intellectual and physical preparation of their work.
23
Affective engagement is the emotional aspects related to learning, including students' interest, enjoyment, motivation and willingness to persevere. 24 Conative engagement is evidenced by students' allocating enough time and energy to their studies. 25 Relational engagement relates to the quality of students' interactions at university.
26
Qualitative studies have found that most academics view student engagement as primarily a cognitive issue. 27 Students, on the other hand, report that engagement is experienced affectively. Harris et al, above n 22; Heath and Humphreys, above n 7, 96; but see Davis, Summers and Miller, above n 16, 23, which defines cognitive engagement as '"a matter of students will" -that is, how students feel about themselves and their work, their skills, and the strategies they employ to master their work'.
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Harris et al, above n 22; Heath and Humphreys, above n 7, 96; see also Biggs, above n 16, 12.
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Harris et al, above n 22; Heath and Humphreys, above n 7, 96. Heath and Humphreys, above n 7, 97; but see Davis, Summers and Miller, above n 16, 23, which states that 'we believe relational engagement is [the] most relevant to classroom management that promotes optimal engagement in school'.
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Heath and Humphreys, above n 7, 97; Wimpenny and Savin-Baden, above n 16, 320, 324.
Video can improve student engagement as it offers 'both cognitive and affective experiences'. 29 Graphic video, due to its sober content, may even heighten these cognitive and affective experiences. To demonstrate how these experiences can translate into cognitive and affective engagement, consider the likely effect footage from inside a caged-egg facility would have on students.
30 This footage will show rows and rows of battery cages, many levels high, with hens unable to stand up or move around inside their cage. Such images, typical of intensive egg production, will evoke a range of emotions among most students. Some students may feel angry. Others may feel disgust or pity. Regardless of the type of emotion felt, this connection with the subject material is likely to provoke student interest in the topic and motivate them to commit more time and resources into their learning. 31 These are indications of cognitive, affective and conative engagement.
It is acknowledged that evoking such emotions in students could trigger a negative affective state. 32 However, this should not deter educators from using graphic video. Avoiding graphic video to prevent students potentially experiencing a negative affective state ignores the risk of students not engaging with the topic in the first place. Furthermore, by employing the principles in Part IV of this article, the chances that a student will experience this state can be minimised.
Videos can also enhance student engagement by providing opportunities for active learning. 33 Videos have been demonstrated to actively engage students cognitively in a way analogous to a practical or 'hands on' learning exercise. 34 In this way, videos may provide a 'vicarious concrete experience'. 35 When students are actively engaged at this level, their involvement in learning increases. 36 Graphic video can have the same effect. This is especially the case when graphic video is used to support an experiential learning exercise, such as the one discussed in Part IV(D) below. When this exercise is undertaken in small-groups, students are engaged cognitively and relationally. Therefore, using graphic video judiciously appears to be an effective way of keeping students engaged across all indicators. 29 Champoux, above n 6, 213. See Heath and Humphreys, above n 7, 97 who used clips from the popular TV show Game of Thrones to successfully engage with students cognitively and affectively. 32 Ibid 95, 98, 99; Kahn, above n 15, 1013 discusses the distinction between facilitating anxiety, which motivates the learner, versus debilitating anxiety, which causes the learner to avoid the learning project. Eick and King, above n 6, 26; see also Choi and Yang, above n 6, 553. 36 Bluestone, above n 6, 141; Sankoff, above n 1, 7, in respect of experiential learning techniques.
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B Comprehension and Knowledge Acquisition
Video also improves student comprehension. 37 According to a study on problem-based instruction by Choi and Young, presenting authentic situations through video is more effective than text-based instruction. 38 The authors note that this finding is consistent with previous findings, which led the authors to conclude that 'the use of video can have a more positive impact on learner comprehension than the use of text in problem-based instruction'.
39 Video may also improve student comprehension when it allows students to see abstract concepts. 40 For example, video animation of DNA replication and protein synthesis is 'likely [to] help students understand this complex process'. 41 Law contains its own abstractions that video can help students overcome. Animal welfare, although straightforward, is nevertheless abstract until one sees how it is implemented. According to the theory of animal welfare, animals are to receive food, water, freedom from discomfort, fear, distress, pain, injury and disease, and the ability to express normal behaviours in exchange for their flesh, fibre or labour, providing it is done without unnecessary pain and suffering. 42 Without seeing how animal welfare is practiced, students do not have sufficient information to critically evaluate this approach. Video of legally compliant intensive animal production facilities will help provide some of this information without students having to leave the lecture theatre. In many instances, students will find this confronting, distressing and difficult to watch, hence its designation as graphic video. After seeing the husbandry practices in intensive animal industries, students will have a better understanding of animal welfare. Animal welfare has been singled out as it is the current legal paradigm for the regulation of animals, but graphic video can aid comprehension and knowledge acquisition in other aspects of animal law.
37
Choi and Yang, above n 6, 558; Eick and King, above n 6, 29; Champoux, above n 6, 209; see Johnson, above n 6, 101.
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Choi and Yang, above n 6, 558.
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Ibid.
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See Kimberlee K Kovach, 'Virtual Reality Testing: The Use of Video for Evaluation in Legal Education ' (1996) 46 Journal of Legal Education 233, 235-6; Eick and King, above n 6, 28, 29, which found that the use of video helped students better process new material versus hearing the lecture and viewing PowerPoint slides; see also Champoux, above n 6, 209; Johnson, above n 6, 101, reporting on the use visual media (not just video), stated that 'student's comprehension and retention of information is likely to be better than it would otherwise be'. 41 Eick and King, above n 6, 27. Video can also improve comprehension as it offers students a different modality to the standard delivery of content via lecture. 43 This benefits students who prefer visual modes of learning. 44 Video aids comprehension as it adds an additional sensory modality that can create stronger interconnections between information. 45 According to a metaanalysis conducted by Fadel, students who were taught using multiple modalities enjoyed significantly higher learning in basic and higher order skills. 46 There is no reason that this benefit would not apply where the content of the video is graphic. The graphicness of the content does not diminish video's visual quality, which provides a new sensory modality for students. Thus, graphic video can improve learning outcomes for visual learners while embedding knowledge for the rest of the student cohort.
C Critical Thinking Skills
The use of video in teaching has been shown to improve critical thinking skills among students.
47 This is because critical thinking requires students to consider an issue from multiple perspectives. Video can put a 'face' to these perspectives and therefore strengthen critical thinking. 48 Bluestone examines the use of feature films in teaching and finds that students are better able to critically analyse from multiple perspectives when the film contains themes of conflict and drama. 49 The themes encourage students to engage more deeply with the content and go beyond merely identifying conceptual material. 50 In another study, Pai states that her students 'learned a lot more from seeing and hearing the suffering and the emotional toll of XDR TB (extremely drug-resistant tuberculosis) on a young mother than from seeing/ reading text on it'. 51 The use of video in both instances encourages students to appreciate the situation from another's perspective. In doing so, students are better able to evaluate the situation or information from different outlooks and thus engage critically in the material. 43 Eick and King, above n 6, 28, 29; Terence Cavanaugh, The Effect of Using Repurposed Science Rich Feature Films with Varying Levels of Student Activity in Middle Grades Science Instruction (PhD Thesis, University of South Florida, 1998) 9; see Kovach, above n 40, 235-6; Anderson, above n 7, 157; see also Lee et al, above n 34, 98. 44 Eick and King, above n 6, 28; Pai, above n 6, 65; Cavanaugh, above n 43, 9; see also Lee et al, above n 34, 98. 45 Biggs, above n 16, 18; Cavanaugh, above n 43, 9. Anderson, above n 7, 157; Bluestone, above n 6, 141. 48 See Pai, above n 6, 66. 49 Anderson, above n 7, 157; Bluestone, above n 6, 141. 50 Anderson, above n 7, 157; Bluestone, above n 6, 141. Showing graphic video to students of animal law can similarly put a 'face' to animal suffering more effectively than any spoken or written description. This is particularly valuable in animal law as the species divide between human and non-human animals can make it hard for some to give due consideration to the interests of animals. This lies at the heart of speciesism; a failure to give equal consideration to the suffering of sentient beings because they belong to a different species.
52
Putting a 'face' to an animal's suffering through video helps to redress this imbalance. Graphic video gives students direct observation of an animal's experience. In doing so, graphic video encourages students to consider what the animal is likely to be feeling and whether alternative forms of treatment would be appropriate or preferable. Graphic video can therefore promote students to think critically about the current animal welfare paradigm.
D Information Retention and Recall
Students may enjoy a 'dramatic increase in retention' of information when lecture material is seen as well as heard. 53 For some students, this may be due to the visual nature of video. 54 For other students, videos may make information memorable because of the real-world context video often provides. 55 Eick and King found that video makes scientific concepts more relatable and thus easier to recall.
56 Video may also improve students' memory by acting as a 'psychological memory cue'.
57
Student recall could be even stronger where the video is graphic in nature. Most animal law educators can call to mind a graphic video they have seen as a part of their research, as preparation for teaching, or due to their general interest in the field. This is where the strength of graphic video lies. It is often deeply affective, with students likely to recall the video and the surrounding discussion long after the final assessment.
E Student Interest
Student interest is a subset of affective engagement but warrants separate discussion as it is often measured in students' assessment of Kovach, above n 40, 236; see also Johnson, above n 6, 102 who stated that videos and audio recordings are able to convey information more 'pointedly and memorably' than a verbal description by the professor. 54 Eick and King, above n 6, 29, approximately 10 per cent of respondents stated that the visual depictions in video helped them remember the concept in an exam; Champoux, above n 6, 209; see also Lee et al, above n 34, 99.
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Eick and King, above n 6, 29; Champoux, above n 6, 209; see also Lee et al, above n 34, 99.
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Eick and King, above n 6, 29.
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teaching, which is one metric of success for educators. In addition, student interest is important because, as noted by Johnson, 'sustained interest, of course, is the first prerequisite to learning'.
58
It will come as no surprise that students enjoy watching videos during lectures. According to one study, approximately 94 per cent of students responded favourably or very favourably to the use of videos during class. 59 This finding is consistent with other research, which finds that students' evaluations of the use of film in class are typically positive. 60 The reasons for this are multifaceted. Students are of course comfortable and familiar with the medium. 61 The use of video in lectures also means a change of pace and possibly a different voice, which can also help maintain students' attention and interest. 62 This was measured by Eick and King, who found that 14 per cent of students stated that video helped them maintain their attention during a 75-minute lecture. 63 In the same study, nine per cent of students reported that video helped make the class and materials more interesting.
64
Although these percentages are low, this appears to reflect the method of data analysis rather than an accurate reflection of student sentiment.
65
Applying a statistical mode to this data, the emergent theme that 'videos keep attention' received the most responses. 66 The emergent theme that videos 'make class and material more interesting' was equal third.
67
According to Dalton, reporting on his personal experience in teaching highly sensitive material to students in the subject 'Crime, Law and Trauma', the sensitive nature of the material actually stimulates students' desire to learn. 68 This accords with the present author's own experience.
69 This is further supported by the qualitative research conducted by Choi, who found that students exposed to problem-based video instruction (as opposed to the traditional text-based approach) were more attentive, had a 'vicarious emotional experience' and were motivated to learn more. 70 Although the content of Choi's problem-
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Johnson, above n 6, 101-2.
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Bluestone, above n 6, 145.
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Champoux, above n 6, 214.
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Ibid 213; Pai, above n 6, 65.
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Johnson, above n 6, 101-2; Kovach, above n 40, 235.
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Eick and King, above n 6, 28.
64
65
Ibid states that 'Percentages do not add up to 100% in a category because of dropped codes that appeared infrequently, responses that did not address the research question, and choice of how students responded to the open-ended questionaddressing one theme over another'.
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Ibid. based video instruction was not graphic, it was sensitive in nature. The video was a nonfiction documentary about an individual with mental incapacity and the issues that family members face in trying to assist their loved one. 71 Choi's findings, based on a sensitive topic, affirm the ability of video to contextualise learning and thus keep students interested.
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Graphic video can work in a similar way to stimulate student interest in learning. When students see how animals can be lawfully treated and their complicity in the process, many students are deeply affected, and educators need to proceed with sensitivity. Given the sensitive nature of some animal industries, especially food, it is reasonable to extend the findings of Dalton and Choi to graphic video. Doing so would strongly suggest that using graphic video will stimulate students' interest in animal law. Student interest, as an indicator of engagement, will also help to improve the learning outcomes of students.
F Shaping Students' Values and Opinions
One of the normative roles of education is to help shape students' values and opinions, 74 and in doing so, define our society. 75 Education can shape society by causing students to examine the basis of their values and opinions. This role is particularly important if, as previously argued, animal law is 'the next great social justice movement'. 76 The purpose here is not to 'indoctrinate students into a particular way of thinking' but rather to challenge students' values and opinions by exposing them to information they would otherwise avoid. 77 In doing so, students may reconceive of their own, and society's, relationship with animals based on a more complete knowledge of the issues.
Having established the role of the animal law educator in challenging students' values and opinions, it is necessary to consider the role that video, and especially graphic video, can play in changing those values and opinions. 78 One of the benefits of video is its ability to 71 Choi, above n 70, 107. capture scenes with realism and accuracy not replicable in written or spoken descriptions. 79 It is this unique quality that makes video particularly adept at challenging values. One study found that 73 per cent of students 'felt that the films made them think more realistically about the issues discussed in class, and about 40 per cent reported that the emotional involvement they felt for the characters influenced their positive responses'. 80 This may be why organisations such as Human Rights Watch believe that video is 'one of the best mediums to educate and activate people on human rights issues'. 81 Video can, however, be manipulated to exploit these powerful qualities. Film techniques such as focussing and decisions made during the editing process may manipulate viewers' perceptions. 82 This may occur in both graphic and non-graphic videos alike.
Most of the videos relevant to animal law will be produced by either animal protection groups or, less frequently, producer or industry groups. Clearly both sides have an 'agenda', although how that may influence the content of the video differs. Some video techniques used by animal protection groups of which educators should be conscious include: frequent use of gore, editing to make a practice appear more widespread than it is, selective close-ups, emotive soundtracks and anthropomorphising animals' experiences. On the other hand, industry videos may portray animal conditions as idyllic, music may be used to mask the raw audio, and procedures may be performed with extra care, attention and/or as quickly as possible to limit any empathetic response. Industry videos may also rely on a verbal description of the procedure or issue of concern, rather than show it. The use of one or more of these techniques should not necessarily preclude the videos use in the topic. Rather, students should be encouraged to engage critically with the graphic video and identify the use of such techniques in their subsequent analysis or discussion. In some instances, however, the techniques may be unacceptable in an educational setting, such as the frequent use of gore. The next section discusses several principles that may assist the educator in harnessing the benefits of graphic video while minimising the likelihood of students experiencing a negative affective state.
IV PRINCIPLES IN USING GRAPHIC VIDEO
The following five principles result from a combination of research and the author's experience in teaching animal law. The aim of these 79 Kovach, above n 40, 235; Bluestone, above n 6, 142; Lee et al, above n 34, 99; see Johnson, above n 6, 102. Champoux, above n 6, 207.
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https://epublications.bond.edu.au/ler/vol26/iss1/6 principles is to assist animal law educators in selecting graphic video that delivers the educational benefits discussed in Part III, while effectively managing the risks associated with its use. The utility of these principles will then be demonstrated in Part V by applying them to a graphic video that the author used in his teaching of the topic in 2015.
Before discussing the five principles, it is important to acknowledge that all videos receive automatic protection under copyright law. 83 Copyright grants the copyright holder exclusive economic rights over the material. 84 If a person wants to use the material in a way that is protected under the Copyright Act 1968 (Cth) or its regulations, the copyright holder must grant permission. 85 There are, however, a number of exceptions to this requirement, including the use of copyright material for educational purposes. 86 Use for educational purposes is provided through voluntary and statutory educational licences and exceptions in the Copyright Act 1968 (Cth). 87 The type of licence and exception applicable will depend on the material and how it is to be used. 88 Broadly speaking, the use of videos (including YouTube videos, DVDs and Blu-rays) without permission is generally permissible in the classroom under the educational purposes exception. 89 It is recommended that educators give proper acknowledgment to the copyright holder by providing the name of the author and/or owner, the title of the material, the date the copy was made (if applicable), and the URL (if from an online source).
A Wellbeing of Student and Educator
At all times, the paramount consideration must be the wellbeing of the students and the educator. Some students will be more susceptible than others to graphic content. For example, students who have experienced trauma in their lives may be triggered by scenes involving blood. 91 commencement of the topic. This may seem excessive to some. 92 But the general and specific warnings (colloquially referred to as 'trigger warnings') serve different purposes. For those students who are particularly susceptible to graphic content, the general warning lets them know that the topic contains material that they may choose to avoid. Students should also be informed whether any of the assessment will be tied to the use of graphic videos. The specific warning before each video allows students to either prepare themselves psychologically for what they are about to see or to leave the room. When giving the specific warning, a brief description of the video should be provided along with the duration and the reasons why this video is being shown.
In combination, the warnings help to construct 'an ethic of care' learning environment that promotes the learning and wellbeing of students. 93 The warnings provide the student with as much information as possible so that they are in control and can make an informed choice as to what they see. This is the most important principle to minimise the chances of a student experiencing a negative affective state.
Students are not the only ones who may be adversely affected through the use of graphic video. Educators will be repeatedly exposed to graphic content both in the short-term (sourcing and possibly editing videos for use) and the long-term (assuming the educator teaches the topic over several years). Although unlikely, a high level of exposure to graphic video is a predictor of post-traumatic stress symptoms even years after exposure, including acute stress symptomology. 94 Educators should therefore be mindful of the risks and avoid high-levels of exposure. Educators should also employ self-care strategies, such as pursing a productive work/life balance and connecting with others, during periods of lengthy exposure.
B Gore and Very Graphic Content
Very graphic or gory videos should generally be avoided in teaching. Examples of very graphic or gory videos include most slaughter footage or scenes involving acute animal suffering. The risks of negatively affecting some students are obviously much higher with gory videos, which threaten to undermine any educational benefit in showing the graphic video. This is due, in part, to the social forces that operate in the class. 96 Despite the specific warnings given, which 92 See Dalton, above n 68, 7, 8 who prefers to provide a general warning at the beginning of the topic and allows students to 'opt out' of attending particular lectures or seminars they may find difficult. According to Dalton at 8, issuing specific warnings before graphic content 'would lead to warnings (and invitations to leave) being issued regularly'. encourage students to step out of the room if they would prefer not to view the video, some students will feel pressured to stay in the lecture theatre. Knowing this, educators should be reluctant to use gory videos. However, some areas of animal regulation are inherently gory or very graphic, such as the religious slaughter of animals, which generally occurs without stunning the animal beforehand. 97 The use of animals in science and education is another area where relevant videos are likely to contain very graphic content. 98 The educator may decide not to use video for this part of the topic, although for the reasons outlined above this may not be desirable. The educator may choose to screen the video after providing an appropriately strong warning. Where an otherwise useful graphic video contains a very graphic or gory scene, it may still be possible to use the video after some basic editing.
When editing a video, educators must be mindful of their obligations under copyright law. 99 Assuming the copyright licence permits editing for educational purposes, or permission has been expressly granted by the copyright holder, gory scenes could be deleted or obscured with a text placeholder. If the educator does not possess the skills or the time to make the necessary edits, there are contractors who may be willing to do this for as little as US$5. 100 Obscuring the image with a text placeholder is particularly valuable if the educator wishes to retain the audio or narration.
Removing or obscuring very graphic images may appear to weaken the arguments in support of graphic video made in Part III of this article. However, as stated in the previous section, these benefits are secondary to the wellbeing of the students and educator. In fact, obscuring very graphic content may increase some of the educational benefits previously identified. For instance, shielding students from gory images may prove to be more effective at shaping students' values and opinions than showing overtly persuasive or confrontational material. 101 The key to successfully using graphic video is balance, which is reflected throughout these principles. University of Sydney, DVDs and Movies (2 June 2014) <http://sydney.edu.au/copyright/staff/multimedia/dvd_movies.shtml> provides a useful discussion on the permissible uses of video in the classroom. 100 As of 18 June 2016, there were 677 contractors on www.fiverr.com who offer their skills in video editing and post-production for US$5. An appropriate warning will need to be given to the contractor to ensure, as best as possible, the contractor is not negatively affected by viewing and editing the video. 101 Heath, above n 91, 142; see Swimelar, above n 81, 1070.
C Keep it Brief
Exposure to graphic video should be kept as brief as possible. According to empirical research, students are most interested, better understand abstract concepts and perform better academically when videos are no more than a minute or two in duration. 102 This suggests that lengthy videos are not necessary (or appropriate) to achieve the educational benefits described in Part III. Further, the longer graphic video is shown, the greater the likelihood that students will disengage due to content fatigue, apathy or a negative affective state. 103 If a student does experience one of these states, using shorter videos means that this experience is not prolonged.
In addition to the copyright issues raised above, editing videos for content or duration can be time consuming. 104 Editing requires a degree of 'commitment and critical intelligence' from the educator, 105 which some educators will be unwilling or unable to provide due to personal or professional circumstances. If this is the case, an alternative video (or videos) should be sourced, or the use of graphic video abandoned.
D Is the Video Depicting Lawful Practice?
Although animal welfare legislation shares many common features throughout the common law jurisdictions, differences remain. Even within the same jurisdiction, the lawful treatment of the same species of animal can differ depending on the animal's intended use. 106 As such, educators must pay careful attention when using graphic video to ensure that the practice depicted is relevant to the students' own jurisdiction. There may be good reasons to show students how animals are lawfully treated in other jurisdictions. However, these reasons should be clearly articulated to avoid confusion and misinformation.
There is also little educational benefit in showing students scenes of gratuitous cruelty. Such behaviour is clearly unlawful and departs from the standards expected by animal use industries and civil society. Such scenes are also more likely to negatively effect the students for little educational gain. One exception to this may be using the footage for an experiential learning exercise. For example, students could adopt the role of an RSPCA Inspector or Prosecutor and be asked to review the footage, identify potential offences and articulate the prospects of success based on this evidence. Here, the real-life scenes of cruelty could be useful in providing an authentic learning experience to promote student engagement. 107 The exercise could also highlight the evidentiary hurdles a prosecutor must overcome to gain a conviction, including the admissibility of covertly obtained video evidence. Whether this is an appropriate use of the video will be for the educator to decide. However, for the reasons previously discussed, very graphic or gory videos should generally be avoided, which would preclude some scenes of cruelty.
E Test the Waters Early
After providing the general warning about graphic content at the introductory lecture, it is advisable to show some mild graphic footage at the next most appropriate lecture. Mild graphic video for this purpose could include footage of sows in sow-stalls and gestation crates. It is important to give students this exposure before the university's census date (after which students will incur a financial and/or academic penalty if they withdraw) so they can decide whether they want to continue with the subject. This reduces the pressure on vulnerable students to complete the subject if they suffer (or are concerned that they will suffer) an adverse reaction from the graphic video and wish to withdraw.
109 Early exposure to mild graphic content also gives students the opportunity to decide whether they will stay in the lecture theatre for future videos or leave for subsequent screenings. For the educator, this also provides a valuable opportunity to gauge the students' reactions. If the educator's reading of the situation is that the students seem to disengage when graphic video is shown, or the educator has one or more students' raising concerns about the content, then the educator should consider abandoning future videos.
This Part has offered five principles to assist the educator in using graphic video in the teaching of animal law. Employing these principles will help to maintain student engagement and interest throughout the topic, as well as improve student learning outcomes. The graphic videos selected through this process are more likely to effectively shape student values and opinions, as well as develop students' critical thinking skills. These principles also serve to reduce the likelihood of a student being negatively affected by the graphic content, to the point that it impedes their performance in the subject. How these principles apply in practice will now be demonstrated. 107 Heath and Humphreys, above n 7, 95; Choi and Yang, above n 6, 558. 108 See section IV B Gore and Very Graphic Content. 109 See Heath and Humphreys, above n 7, 95, 98; Gary L Francione, 'A Comment on 'Blood and Guts' Advocacy' on Animal Rights: The Abolitionist Approach (29 July 2009) <http://www.abolitionistapproach.com/a-comment-on-blood-and-gutsadvocacy/>; according to Bryant, above n 5, 252 some students may even be reluctant to take a subject due to concerns that they will be exposed to graphic footage.
V EXAMPLE: SURGICAL CASTRATION AND TAIL DOCKING OF A PIGLET
This Part of the article sets out an evaluation of the suitability of a graphic video for use in an Australian animal law lecture by applying the five principles introduced in Part IV. A similar evaluation should be undertaken for all graphic videos that the educator is considering using during lectures.
The selected video, available on YouTube, 110 depicts the surgical castration and tail docking (without the use of pain relief) of a threeday-old piglet. Due to its graphic content, the video is subject to an agerestricted warning on YouTube. The video features a pork producer, Mr Todd Wiley in Iowa, USA. It was uploaded by 'PorkCheckoff' on 31 January 2012. PorkCheckoff is the username for the National Pork Authority, acting in its capacity as funder of 'national and state programs in advertising, consumer information, retail and foodservice marketing, export market promotion, production improvement, technology, swine health, pork safety and environmental management'.
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The present author uses this video as part of an exercise to take students through the various levels of farm animal regulation. After watching the video, a question is posed to the students: 'Can Australian producers castrate and dock the tails of piglets without anaesthetic?' To answer this question, students review the relevant legislation and its subordinate regulations before considering any applicable code of practice. The exercise also gives students the opportunity to evaluate the utilitarian balancing of the piglets' pain against consumer demand for meat without an unpalatable odour. 112 In the video, Mr Wiley states regarding pain management that 'we don't know to what degree they are in pain', but later concedes that the pain 'dissipates pretty quickly '. 113 Students can evaluate these claims for themselves after seeing the piglets squealing during the procedure and shaking immediately thereafter. After witnessing the procedures firsthand, students are better informed when discussing the ethics of the procedures and whether pain relief should be required. This makes for a lively discussion about the ethics of pork production, made even more engaging because of the graphic video.
In addressing the first and second principles (wellbeing and gore), the wellbeing of the student and educator is fairly assured as the content of the video is relatively mild. Although the audio of the piglet squealing is uncomfortable to hear, there is no blood and the procedure is performed with clinical efficiency. As an industry sponsored video, the procedures are portrayed in their most favourable light and therefore are unlikely to negatively impact the students' or educator's wellbeing.
In terms of the third principle (duration), the video goes for three minutes and fifteen seconds. This satisfies the requirement of brevity, 114 thus minimising the chances of students disengaging due to a negative affective state. The actual graphic content lasts a little more than one minute, so the potential for an adverse reaction is fleeting.
As noted earlier, this video was recorded in Iowa, USA. This raises the issue identified in the fourth principle: is the video legally relevant in the students' jurisdiction? As described above, students can be encouraged to answer this question for themselves by working through the various levels of farm animal regulation. The answer will obviously vary from jurisdiction to jurisdiction. In the majority of Australian States and Territories, the Model Code of Practice for the Welfare of Animals Pigs (3 rd ed) ('Model Code') has either been incorporated or prescribed. 115 Under the Model Code, castration is permitted if it is considered necessary to meet consumer and market demands. 116 The procedure must be performed by a trained and competent operator using a sterile knife or scalpel with the animal adequately restrained. 117 It is recommended that piglets be castrated when they are at least two days old (when suckling order has been established) but before they are seven days old. 118 These provisions are expressly addressed in the video. As the practices depicted in the video conform with the Model Code, the video therefore shows the lawful castration of a piglet wherever the Model Code applies, thus satisfying the fourth principle.
The issue of tail docking is not as straightforward but usefully highlights for students the difference between standards and recommendations under the Model Code. The Model Code states that '[t]ail docking should be avoided wherever possible'. 119 However, this provision appears under the heading 'recommended practice' and thus is advisory only. 120 The effect of this is clear when two provisions later, the Model Code states that '[w]here tail docking is practiced as a preventative measure, it should be carried out before pigs are seven days of age'. 121 In the video, Mr Wiley states that 'we don't understand or know why' pigs chew on each other's tails. 122 Under the Model Code, it is recommended that environment, feeding and management factors be explored first in an attempt to address the issue of tail biting before resorting to tail docking. 123 It is not shown in the video whether these factors were previously explored and found to be ineffectual by Mr Wiley. However, assuming these factors were not explored, the docking of the piglet's tail is still permissible under the Model Code if it is performed or supervised by someone who is 'competent' to perform the procedure. 124 Competency is defined in standards 2.1 and 2.2 of the Model Code. It is not shown in the video who performed the castration and tail docking in the video: the Site Manager, the Farrowing Manager or some other member of staff. However, based on Mr Wiley's statement that 'a lot of our employees have come to us with prior training', it is reasonable to conclude that the person performing the procedures is competent according to the Model Code or is, at the very least, being supervised by such a person. 125 Thus, in relation to tail docking, the video also depicts lawful practice in the Australian States and Territories that have incorporated or prescribed the Model Code.
The fifth principle ('test the waters early') recommends gauging the reactions of the student cohort to mild graphic content early in the course. This video would be suitable for this purpose, assuming the structure of the topic would allow for it to be shown shortly after the introductory lecture (where the general warning is provided). The absence of blood makes it particularly useful for this purpose. The most graphic content (starting from 1:36 when the person performing the procedures talks through the process while the piglet can be heard squealing) lasts just over one minute. This should be sufficient to gauge the students' reactions. This assessment is based largely on intuition, experience and feedback from the students. This 'reading' of the audience should determine whether any further graphic videos will be shown, and the intensity of their content.
The above discussion has demonstrated how the principles in Part IV can be used to assist the educator in selecting graphic video that harnesses the educational benefits of video. Employing these principles will also help to minimise the likelihood of students experiencing a negative affective state.
VI CONCLUSION
With the growth of animal law in Australia, an increasing number of tertiary educators will be teaching this topic for the first time. One issue educators ought to consider is whether to use graphic videos when teaching the topic. The educational benefits associated with the use of non-graphic videos are well established. However, it was largely unknown whether these benefits continue to apply when the video contains content that is graphic in nature. In seeking to address this knowledge gap, this article has argued that graphic video can improve student engagement, comprehension and knowledge acquisition, critical thinking skills, information retention and recall, and student interest, and can shape students' values and opinions. It has done so using non-scientific methodology; specifically, analogical inference and personal experience. Although this methodology is sufficient for the narrow aims of this article, it is an acknowledged weakness. Empirical research may discover important differences between graphic and non-graphic videos that could undermine some of the arguments presented here. This is an area for further research.
This article has put forward five principles that will assist the educator in selecting and using graphic video that will harness the educational benefits of the medium. These principles are also designed to minimise the chances of causing any students to experience a negative affective state due to the video's graphic content. Although this risk cannot be eliminated entirely, the potential educational benefits of using graphic video outweigh the risks, which can be effectively managed by employing these principles.
The utility of these principles was demonstrated in the final substantive section of this article, where they were applied to a YouTube video showing the surgical castration and tail docking of three-day-old piglets in Iowa, USA. Although graphic, this short video is less likely to trigger a student if the appropriate warnings are given. The mild graphic content, relatively speaking, also makes this video suitable for gauging the reactions of the students. Based on this information, the educator can adjust which, if any, graphic videos are shown later in the topic. For educators outside of Iowa, care must be taken to ensure that the surgical castration and tail docking conforms with local laws and regulations. For Australian educators, the procedures depicted in the video appear to comply with the Model Code of Practice for the Welfare of Animals Pigs (3 rd ed), and so is an accurate portrayal of industry practice in those States and Territories of Australia that have incorporated or prescribed the Model Code. Seeing these procedures performed, students are better equipped to critically analyse the utilitarian calculus on which the animal welfare paradigm is premised: balancing the interests of the piglet in avoiding pain against consumer demand for pork products that are free from an unpalatable odour.
The role of the animal law educator is not to indoctrinate students into a particular way of thinking. 126 However, animal law is a part of a broader social justice movement and as such, animal law educators should not shy away from content that is going to make students uncomfortable. Students are aware of the human interests in the continued exploitation of animals. Taste, convenience, pleasure and tradition are a few of these interests. Students readily accept animals' interests in minimising pain and suffering while maximising pleasure. Students are, however, generally unaware of the many and varied ways animal welfare regulation permits the most fundamental interests of animals to be overridden by the most trivial of human interests. This raises uncomfortable truths about the current animal welfare regime and one's own complicity in that system. The role of the educator is to present this information as objectively as possible and not to ignore the suffering involved in the intensive exploitation of animals. Video is unparalleled in its ability to show students situations or phenomena that they would not otherwise see. It is a sad indictment of the current animal welfare regulation that many of the videos relevant to animal law are upsetting, distressing and difficult to watch.
